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Design Feedback – Early Stage

 Part I. The Six A's of Designing Projects


	Name of Project
	

	Author(s)
	

	Reviewers
	


 Adapted from Adria Steinberg, Real Learning, Real Work (1997)






Guiding Questions

	Authenticity
	· Does the project emanate from a problem that has meaning to the student?

· Is it a problem or question that might actually be tackled by an adult at work or in the community?

· Do students create or produce something that has personal and/or social value, beyond the school setting?



	· Is this project of interest to today’s digital learner?

· Are we likely to see this problem or question in WV or the US? Is it a current, relevant issue or topic?

· Is the author asking the students to create something they will see as valuable outside the school setting?

	
Academic Rigor
	· Does the project lead students to acquire and apply knowledge central to one or more discipline or content areas?

· Does this knowledge acquired directly target identified learning goal(s) aligned with the grade level content standards and objectives?

· Does the project challenge students to use methods of inquiry central to one or more disciplines (e.g., to think like a scientist)?

· Do students develop higher order thinking skills and habits of mind? (e.g., searching for evidence, taking different perspectives)?


	· Are students asked to apply new knowledge across disciplines?

· Are the all of the learning targets within the objectives being addressed? If only part of the learning targets within an objective are targeted in this design, how are those set apart from the remainder of the objective?

· Does the project require students to think more deeply about the content and perform tasks that require synthesis, evaluation, and application of the new knowledge?

· Are the students required to think like a scientist, an historian, an individual who works within the context of the project?

	Applied Learning
	· Does the learning take place in the context of a semi-structured problem, grounded in life and work in the world beyond school?

· Does the project lead students to acquire and use competencies expected in high performance work organizations (e.g., teamwork, appropriate use of technology, problem solving and communication)?

· Does the work require students to develop organizational and self-management skills?


	· Do the student performances and products reflect the types of tasks they will be performing in the world of work? Are these authentic adult tasks in an authentic setting?

· Is the student required to use appropriate programmatic learning skills?

· Is the student required to use appropriate technologies in an authentic manner?

· Does the design require students to manage their own behavior and to be accountable for themselves and their group?



	Active Exploration
	· Do students spend significant amounts of time doing field-based work?

· Does the project require students to engage in real investigations, using a variety of methods, media, and sources?

· Are students expected to communicate what they are learning through presentation and/or performance?




	· Will the students be interviewing others? Researching online? Communicating with experts? Observing others? Collecting data?

· What investigations are students engaged in? How are they expected to conduct these investigations? What media are they using? What are their sources?

· How do they communicate their findings to one another in the group? To the class as a whole?

	Adult Relationships
	· Do students meet and observe adults with relevant expertise and experience?

· Do students have an opportunity to work closely with at least one adult?

· Do adults collaborate on the design and assessment of student work?


	· Does the project allow students to build relationships with adults other than the classroom teacher?

· Are other adults collaborating with the teacher who assigned the PBL? 

	Assessment
	· Do students reflect regularly on their learning using clear project criteria that they have helped to set?

· Do adults from outside the classroom help students develop a sense of real world standards for this type of work?

· Will there be opportunities for regular assessment of student work through a range of methods?

· Does the culminating performance assessment or product address all cited learning targets within identified objectives?

· Are rubrics for assessing various products within the project included in the assessment plan?

· Are rubrics for assessment of the learning skills and technology tools objectives, or 21st century skills, included within the assessment plan?



	· What methods for student self-reflection are built into the project?

· What adults outside the classroom help the students understand the real world standards for this type of work?

· Are there adequate opportunities to assess student work? Are a variety of classroom assessments used throughout the project to assess student skills and understandings?

· Does the culminating assessment target the identified learning targets within the cited objectives?

· Does the rubric align to the assessment developed?

· Does the rubric include the learning skills and technology tools objectives?


Part Two. Adherence to Backward Design, and Additional Ideas
	
	YES
	NO

	Backward Design
	· Do the Know/Do objectives align with the identified learning goals for the PBL?

· Have the identified learning targets been identified within the cited objectives?

· Do the Assessments align with the identified learning goals and targets within the objectives?

· Are the learning activities designed to foster student development of the skills, knowledge and understandings related to the learning goal? In other words, is there alignment among learning goals and assessments, and learning goals, assessment and learning activities?

· Does the design provide Differentiated Instruction or scaffolding that will allow all students to meet the learning goals?
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	· Strengths
	· Considerations

	Additional Ideas
	· Is the entry event actually an event that will provoke students to want to learn more? If an entry document is used, is the document written to stimulate student interest in an authentic real world issue or problem?

· Will the driving question actually “drive” student interest? Is it relevant to real world experiences and not based in traditional classroom assignments?

· Is a project timeline, flow chart, story board or map included?

· Have website resources been evaluated for quality, validity, duration and annotation? (Less is often more)
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	· Strengths
	· Considerations
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